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Abstract

The present paper is an attempt to study the instructional strategies adopted by English 

teachers and classroom participation of class IX students in English in selected secondary 

schools of Assam, India. Three tools viz. an observation schedule, a questionnaire for teachers 

and a questionnaire for students were used in the study. Experts validated all the tools and 

their reliability was also sought. The sample consisted of 720 students and 50 English 

teachers. The investigator observed thirty classes as non-participant observer, administered 

both the questionnaires on students and the English teachers of class IX. Data analysis 

indicated that the instructional strategies were teacher-centric. Teacher Talking Time (TTT) 

was much more than Student Talking Time (STT). Teachers failed to attend to individual 

needs of the learners and unaware of language games and role-play. Nor were the classrooms 

feasible for conducting language games and role play activities. In order to improve the 

situation teachers need to be trained on the latest trends and discoveries in the field through 

regular workshops. Teachers and administrators’ traditional mindset of treating English as a 

subject and not as skill need to be changed. Physical condition of the classroom also needs to 

be improved. 
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1.0 Introduction:

The objective in any language classroom is to get the learner learn the target language 

and use it. In order to attain these goals the learners must be involved in the teaching-

learning process; i.e. their interest must be sustained in the classroom activity. Teaching a 

second language needs lots of effort on the part of the teacher because the learners’ first 

language (L1) comes in the way of his learning. A teacher who is well equipped with the 

different techniques, use of language in the classroom and strategies in teaching English 

is more likely to succeed in this objective than the one who has a limited number of 

teaching strategies and techniques at command. While teaching other subjects the focus is 

on the content but in language both the content of teaching and the communication 

between student and teacher contributes to language development. Perhaps the most 

important point that determines how successfully students will learn is the ways in which

teachers formulate instructions and sometimes it is this point that distinguishes good 

teachers from bad ones. Classroom participation of students is of immense value because 

it makes instructional strategies -easy to use, straight forward and often quite successful 

at accomplishing a number of learning goals. 

2.0 Objectives: 

The present study has been undertaken with the following objectives: 

(a)  to study into the teachers’ instructional strategies for tasks and

(b) to study into the Students’ participation in ‘English’ class transaction in Assamese 

Medium Secondary Schools 

 3.0 Methods and Procedure:

The study has been limited to class IX students (both male and female) and their English 

teachers of thirty purposely selected Assamese medium secondary schools of Dhemaji 

district of Assam, India. 

Sample: 

(a) The sample of the study consists of 720 students; both male and female, studying 

in class IX in the year 2013.  

(b) All the teachers teaching English in class IX and X from the selected schools.
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Tools: 

An Observation Schedule to record the techniques and strategies the teacher 

adopted and entire class transaction between teacher and students right from the teacher 

entering into the classroom until closure of the lesson. 

A Questionnaire for teachers to know the techniques and strategies teachers 

practiced in classroom and the problems faced in teaching. 

A Questionnaire for students to study the difficulties faced in learning English and 

techniques, strategies teacher adopted in teaching.

 4.0 DISCUSSION AND FINDINGS:

4.1 Instructions for tasks:

The way teachers talk to students, the manner in which they interact, is crucial to both 

successful learning and teaching. It is important, therefore, that teachers’ directions 

relating to academic activity and behaviour are clear, precise and effective. It goes without 

saying that the best activity in the world will turn into a disappointing failure if students 

do not understand the instructions. The success of any activity is all in the 

instructions.  If directions or instructions are not effectively and clearly formulated,

students fail to comprehend what is to be done or have caught only part of the 

information. Students’ failure to hear or understand teachers’ directions will undoubtedly 

result in many unwanted behavior of both students and teachers-  

Students’ fail to do the tasks 

Because of this failure, teachers will need to use reminders

Hearing repetition from the teacher all the time makes student develop apathy towards

listening 

Both students and teachers will feel frustration, a deadly feeling for learning- teaching 

process

Learners get angry because they feel helpless and teachers get angry because learners 

fail to comply.
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The success of any activity relies on instructions. Therefore, teachers’ instructions should 

be based on principles as stated below. 

The formulations should be short, easy to understand and precise. 

Instructions should be given before the students start to work, otherwise they can be 

absolutely perfect but nobody pays attention to them. 

The spoken instructions are not everything. The body language counts as well, the 

gestures, miming etc.

Instructions should always be followed by demonstration. The best way to tell students 

how to do something is actually doing the task by the teacher. Talking and talking for 

minutes can be counter-productive and time-wasting when a quick demo can illustrate 

the activity not only linguistically but visually.

L1 of the students can be used in instructions if certain abstract concepts are to be 

explained. It saves valuable class time.

Teachers should prepare everything carefully beforehand so that he/she can find out 

what should be said in order to deliver one specific type of task. And so on, in the end, 

he/she will have a repertoire of instructions for different tasks and everything will be 

much simpler.

Wordy instructions do not work effectively, particularly with learners of low English 

proficiency. Instructions should be cut up in small pieces according to different phases 

of task that learners have to perform.

When an activity is introduced for the first time, words might not be enough for low-

level students. In some cases, visuals can support learners’ understanding even for 

instructions. 

If the teacher is aware of particular pupils who have difficulty in listening to and 

following instructions, it is worthwhile to consider the position from where the teacher 

gives instructions. Close proximity to the target pupil and using his or her name will 

give more opportunities for engagement in the activity. 

Teacher need to check for understanding by asking questions related to instruction. 
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The results below show teachers’ instructional strategies in English class of secondary 

Assamese medium schools. 

Data from the observation schedule revealed more than eighty percent of the teachers did 

not give instructions for tasks/activities in English and the same number of teachers did 

not enquire students understanding of the instructions for tasks /activities. The 

instructions should be in easily understandable language of the students so that students 

can well accomplish a task. In the study, sixty percent of teachers said most of the 

students could follow instructions for tasks and only ten percent teachers claimed that all

students understood instructions for tasks. The researcher, in his observation found 

contrasting result; more than fifty percent teacher’s instructions were inadequate for 

students to complete a task; might be due to teacher’s inability to express the instruction 

in easy understandable language or that the students were, too, poor to follow the 

instruction. 

Some pre-instructional activities make the instructions for tasks easy to understand and 

help in performing the tasks efficiently. Pre-instruction activities are generally effective 

because they provide an easy entry to new information. Additionally, they provide the 

students with notes, or something to look back on to relate the new information with the 

old so that the concept is easier to grasp. For instance, a chart may compare new 

materials with old thus drawing a line between the two that the student can follow. These 

activities draw the student into the new concept to keep them motivated and interested in 

what is being taught. 

Teachers were enquired about pre-instructions activities they practiced in class. The 

responses received looked amazing. Eighty percent of the teachers said they always 

adopted some form of pre-instructional activities in class. But, this statement of the 

teachers cannot be accepted because the researcher in his observation did not find any of 

the teacher adopting pre-instructional activities. The responses of the teachers might be 

due to improper understanding of the concept of pre-instructional activities. 

The repeat and re-phrase technique is effective in language classrooms because by using 

this technique the teacher exposes the student to new vocabulary that can be associated 

with the old to acquire a meaning. The student is benefitted by both the repetition, as the 

source of learning new vocabulary, and the use of old vocabulary to form a re-phrased 
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question in order to acquire a new and better understanding of the English language. The 

study did not show the teachers repeating or re-phrasing an instruction in class. 

Nominating advanced students in teaching and explaining instructions for tasks is a 

fruitful teaching technique that works well if implemented in proper way. Thirty-four 

percent of the teachers said they rarely nominated advanced students for explaining an 

instruction for tasks in classroom. The response of the students to this question largely 

differs from the teacher respondents. More than sixty percent students said their teachers 

never adopted such practices. Even though a small group teachers and students admitted 

of involving advanced students in the teaching-learning process, the researcher in his 

observation found none of the teachers employed advanced students in teaching or in 

explaining an instruction for tasks/activities.

Peer coaching is especially helpful in a language class where students are at mixed levels 

of learning. Placing students of the lower level with the higher-level students, each group 

will be benefitted. The higher-level student is learning, practicing, and perfecting 

techniques through teaching; and the lower level student is acquiring new knowledge and 

receiving help from a peer. This can also be used to place higher-level students together 

to work on an assignment while the lower level students stay with the teacher to learn 

new information.  

In short, it can be concluded that instructional method adopted by the teachers was 

mostly teacher-centric leaving no space for any sort of interaction between students and 

teachers. The teacher-centered teaching style discourages the students. Equally true is the 

fact that most of the classroom were crowded which discourages teachers from doing any 

communicative activities. The techniques discussed above works better in a limited size 

class with conducive physical conditions.

 4.2 Students participation:

Students’ participation is class has been considered as a valuable teaching method. Its 

importance lies in the fact that learning is not just between the student and the teacher but 

part of the whole classroom experience. When students participate in class transaction,

they learn from each other and internalize the knowledge better. Classroom participation 

includes class discussions, cooperative learning, debates, role-playing; problem based 

learning, asking questions, responding to the questions, and case studies.  
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Participation is often equated with discussion, which typically involves a lengthy 

conversation with the whole class. However, participation can also include short 

exchanges between instructors and students, or within small groups of students.  

Welty (1989) refers to three models of classroom participation. The most common 

participatory classroom uses open or whole class discussion, where the teacher poses 

questions aimed at drawing the whole class into the conversation. In the second model, 

the teacher, who has to act as a facilitator poses a question, and then calls on students at 

random to formulate their answers. The next model, the most important of the three is 

known as collaborative learning. Here, students work in small groups toward a consensus 

solution to a given problem designed by the instructor, and then report their solutions in a 

plenary session.  

There are so many benefits of classroom participation for students. Classroom 

participation can help students to perform better in school. According to Scepansky 

(2003), higher levels of classroom participation also tends to score slightly higher on 

personality traits of openness and consciousness. Classroom participation can send 

positive signals to students about the kind of learning and thinking such as growth in 

critical thinking, active learning, development of listening, and speaking skills needed for 

career success, and the ability to join a disciplined conversation. Cooper (1995)

identified that when students see that their participation is being graded regularly and 

consistently, they adjust their study habits accordingly to be prepared for active 

participation. Students’ enthusiasm, involvement, and willingness to participate affect the 

quality of class discussion as an opportunity for learning. 

Scholars have argued convincingly that the exchange of ideas within the classroom is 

essential to student learning because the students are not passive vessels in which we 

pour information. To teach themselves, they need to question, discuss, share their ideas, 

and insights with others. Teachers must be able to present their material, effectively 

manage their classrooms, facilitate maximum student involvement, and ultimately, 

enhance students’ learning. Most importantly, classroom participation facilitates students 

in developing critical understanding, self-awareness, appreciation for diverse 

perspectives, and an ability to be proactive. During class participation, students are 

active, and are responsible for their own learning. 
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Ewens (2000) suggests that compared to traditional lecture style teaching, encouraging 

classroom participation promotes a higher level of reflective thinking, and problem 

solving, including application, analysis, synthesis, and evaluation, and that information 

learned through discussion is generally retained better than information learned through 

lecture. 

Although some students do not participate on a normal basis, they know that there is a 

reason behind their hesitation. 

Although class participation is expected in many classrooms, sometimes certain classes 

do not provide room for class participation.

A number of issues were studied on students’ involvement in English class transaction 

with the aid of teachers’ questionnaire, students’ questionnaire and the observation 

schedule.

The present study on students’ participation in English class revealed more than fifty 

percent of the teachers involved students in class activity. 

Whether the teachers looked after individual problems of the pupils was the first aspect 

studied. Here, nearly sixty percent students responded that teachers sometimes looked 

into their individual learning problems, but the investigator in his observation found only 

twenty percent teachers gave individual attention to learning needs of the students. On 

the other hand, a large percentage of teachers admitted that they could rarely provide 

time for individual attention in class to the academically weak students.

Teachers were too busy in completing the syllabus before examination, so could afford 

no time to attend to the learning needs of the academically weak students. Nearly fifty 

percent teachers further admitted this fact that they could rarely provide time for 

individual attention in class to the academically weak students. 

Nearly ninety percent classes were teacher dominated. Teacher Talking Time (TTT) was 

much more than Student Talking Time (STT). Negative effects of teachers talking for an 

excessive amount of time have been observed in a number of studies. Allwright (1982: 

10) claimed that teachers who ‘work’ too much in the classroom were not teaching 

effectively. He commented that a good language teacher should be able to ‘get students 

to do more work’ in the classroom. Ross (1992: 192-93 cited in Nunan, 1999: 209) also 

indicated that constant teacher talk during the lessons did not significantly improve 
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students listening comprehension and communication skills. At the same time, it is 

important to note that although many researchers have criticized excessive TTT in the 

classroom, they usually do not advocate minimizing TTT. (van Lier, 2001: 104). Instead, 

a number of studies have emphasized on the quality TTT rather than the quantity (Paul, 

2003; Ellis, 1984; van Lier, 2001: 104). TTT should be allocated to relevant interactions 

between the teachers and students. Teacher’s entire utterances need to be explicit and 

appropriate to the level of students in the classroom. (Allwright, 1982: 8; Willis, 1990: 

63; Rost, 1994: 141-42 cited in Nunan, 1999: 200; Paul, 2003: 71). 

Moreover, time constraint and large class size in most of the schools prevented in doing 

something worthwhile, even if the teacher desired. Lack of classroom management skill 

on the part of the teachers was another reason found for ignoring personal problems of 

students.   

Teachers were found adopting some healthy practices in the teaching-learning process. 

Nearly fifty percent of the teachers claimed they used students ideas/opinions in teaching 

and asked culture related or personalized questions from student’s life. A good number of 

students (61.46%) supported this claim of the teachers. Secondly, sex of the learners was 

not found to be a factor among majority of the teachers in the distribution of the teacher’s 

attention in class.

The researcher while observing the classes found that there was scope in the lesson with 

seventy-five percent teachers for providing games and role-play in class but no teacher

engaged students in such activities. Different language games or role-play has its own 

advantages in language class. They not only make the class interesting but help in 

sustaining motivation, which is a pre-requisite in a language classroom. The study found 

the secondary school teachers were either unaware of such techniques or due to 

compulsion of completing the syllabus in time avoided such activities. The class size 

could be another reason for avoiding games and role-play. In a large class, with more 

than seventy students, it is impracticable to conduct such activities. The classroom 

facilities also stand as a hurdle in this regard, with fixed desk and benches group and pair 

activity is almost difficult to conduct. Equally true is the fact that sometimes teachers 

themselves as well as the authorities equate language games to making the class noisy 

and in the hands of an inexperienced teacher, it may happen.                                                                       

5.0 SUGGESTIONS: 
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1. Teachers need to be trained in effective pre-instruction activities, repeating or re-

phrasing an instructions in easy understandable language of the learners, nominating 

advanced students in teaching and explaining an instructions for tasks and peer 

coaching. These techniques, if implemented in classroom will help students develop 

the language skills.

2. The physical conditions of the classroom need to be improved for use of modern 

gadgets and use of language games and group/ pair activities.

3. The class size often stands in the way of effecting practice in the listening and 

speaking skill and organize group/pair activities. Therefore, the class size should be 

cut down by opening new sections. 

4. In order to curb excessive  Teacher talking Time (TTT) and to optimize the balance 

between TTT and Student Talking Time (STT) in English classrooms, techniques like  

management of error correction , management of responses and elicitation, student 

pair work and group work, sufficient wait-time after elicitation  and  clarification of 

instructions for the students  could be used. 

5. The teaching methodology should be changed from teacher-centric to student-centric. 

Student Talk Time should be higher than Teacher Talk Time. Teachers should explore 

more and innovative methods of teaching and learning instead to avoiding them. 

Updating teachers on the latest trends and discoveries in the field through regular 

workshops can prove beneficial. 

6. Presently English is taught as a subject and not as a skill. Teachers and administrators 

look into preparing the pupils just to get the qualifying marks in public examinations. 

Hence, taking care of the individual needs of the students has remained a far cry. The 

colonial mindset of the teachers and administrators need to be changed. 
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