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Abstract 

 

English is no longer the language of the British. It is the main language for international 

communication. With the growth of international trade, the internet, globalization and the advent of 

MNCs, English is used worldwide as an „official language‟ (Crystal, 1997) and „the language of the 

administration‟ (Graddol, 1997). It is the library language and the language of science and 

technology. Because of the special status attached to English, it has to be learned as early as 

possible. It has become a necessity to survive in this global village. 

The problem with most students today is lack of effective communication skills. Many MNCs that 

conduct campus recruitment drives, especially in AP, have commented that students have sound 

technical knowledge but lack proper and effective communication skills. So this specific area needs 

to be addressed through focused attention and with changes in the syllabus design. 

Of all the language skills, i.e., listening, reading, speaking and writing, speaking is the most 

difficult to teach because it is an integration of all other skills. Harmer suggests: “One skill cannot 

be performed without another. It is impossible to speak in a conversation if you do not listen as 

well, and people seldom write without reading” (Harmer, 1991,52). 

Many students can understand English but are not competent or confident enough to converse in 

English. The reasons for this are: 

 they translate literally from their mother tongue to English 

 not many conversation opportunities are available outside classes 

 peer pressure, in the sense, many students deride others who speak only in English 

 the syllabus structure focuses only on grammar, writing and exam preparation 

Thus the onus of developing the communicative competence of the students rests on our shoulders. 

Dorit Sasson, ESL teacher in New York City, says, “Improving speaking skills takes a lot of 

classroom practice, motivation to speak, and skill. The teacher has to build confidence in students”. 
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But only our efforts are not enough and the students themselves need to be self motivated, follow 

the teacher‟s instructions and be active participants in the process of learning. 

This paper aims to bring to the notice of the people in authority the importance of designing a 

curriculum which focuses more on developing the communicative competence of students which 

is what the industries look for when they hire employees. 

Key Words: globalization, speaking skills, communicative competence, integration 

Introduction 

There is no doubt that English is a global language. It is the main language for international 

communication. With the growth of International trade, the Internet, Globalization and the advent 

of MNCs, English is used worldwide as an „official language‟ (Crystal, 1997) and the language of 

the administration,(Graddol,1997). It is the library language and the language of science and 

technology. Because of the special status attached to English, it has to be learned as early as 

possible. It has become a necessity to survive in this global village. 

Purpose of the study 

The purpose of this paper is to stress the importance of developing speaking skills especially for the 

students of technical courses. 

Objective 

This paper aims to bring to the notice of all the people involved in the teaching-learning process, 

including people in authority, the importance of oral communication skills and the need to design a 

curriculum which focuses more on developing the communicative competence of learners which is 

what the industries look for when they hire employees. 

Method 
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The paper has been written based on secondary sources, websites, personal experience with 

learners, from conversations with some students of Engineering colleges, on the importance of 

speaking skills, talks with some HR and training professionals of organizations like, Mahindra 

Satyam, Google, Deloitte, Infotech, and Educomp. 

Result 

It has been proved beyond doubt that speaking skills are not just relevant but very important to all 

those who aspire to land jobs in MNCs and for those who would like to study abroad. 

Implications 

The implication of the study is that more focus is needed in developing speaking skills and as such 

the syllabus structure needs redesigning to see that this aspect of language is stressed and has more 

significance in the evaluation system. 

 Why is there a need to focus more on speaking skills? 

The problem with most students today is lack of effective communication skills. Many MNCs that 

conduct campus recruitment drives, especially in AP, have commented that students have sound 

technical knowledge but lack proper and effective communication skills. So this specific area needs 

to be addressed through focused attention and with changes in the syllabus design. Many students 

can understand English but are not confident or competent enough to converse in it. The reasons for 

this are: 

They translate literally from their mother tongue to English 

Not many conversation opportunities are available outside classes 

Peer pressure, in the sense, many students deride others who speak only in English 

The syllabus structure focuses only on grammar, writing and exam preparation 
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Developing speaking skills: 

The mastery of oral communication skills has become critical for all students of professional 

courses. It is expected by all employers. A young entrepreneur, who is on the advisory board of 

Vignana Jyothi society, has said that interviewees should be able to impress him in the first three 

minutes, so what they say in those three minutes is very important. 

Of all the four language skills, i.e., listening, speaking, reading and writing, speaking is the most 

difficult skill to teach. Speaking cannot be taught in isolation as it involves the integration of all the 

other skills. Harmer suggests: “One skill cannot be performed without another. It is impossible to 

speak in a conversation if you do not listen as well, and people seldom write without reading” 

(Harmer, 1991, 52 The Practice of English Language Teaching). 

Spoken discourse according to Luoma (2004), involves the following features: 

Composed of idea units (short phrases and clauses) 

Maybe planned (e.g., lecture) or unplanned (e.g., a conversation) 

Employs more vague or generic words 

Employs fixed phrases, fillers and hesitation markers 

Contains more slips and errors 

Involves reciprocity (i.e., interactions jointly constructed) 

Shows variation, (formal/casual), reflecting speaker roles, purpose and the context. 

Conversational discourse also involves using certain fixed phrases or “routines” (Richards) that 

have a specific function in conversation and give it the quality of naturalness. For e.g. all the 

expressions used in formal and informal situations to greet, take leave, apologise, making requests 

and responding to them etc. Some of those expressions are: 



 

www.ijellh.com  441 
 

Good morning, how are you? 

I am very well, thank you. What about you? 

Good to see you after a long time. 

Nice meeting you. 

Excuse me, could you help me, please? 

Could I ask a favour of you? 

Please forgive me. 

I‟m so sorry.  

Please accept my sincere apologies. 

Pawley and Syder (1983) point that native speakers have a repertoire of routines like these and 

that their use in apt situations creates a dialogue that sounds natural and native-like, and that they 

have to be learned and used as fixed expressions. 

Styles of Speaking: 

Another important aspect of conversation is using different styles appropriate to the situation. 

Speaking styles reflect a person‟s social status, culture, gender, age etc. The different styles include, 

casual, formal, and informal.”Successful management of speech styles creates the sense of 

politeness that is essential for harmonious social relations” (Brown& Levinson, 1978, Politeness 

Theory). Different social meanings are communicated by different styles of speaking. For e.g.: 

 Can I bother you for the time? 

 Got the time? 

 What’s the time? Etc. 
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Lexical, phonological and grammatical changes may be involved in producing a suitable style of 

speaking. For e.g.: 

 Have you seen the boss? / Have you seen the manager? (Lexical) 

 Whatchadoing? / What are you doing? (Phonological) 

 Seen Joe lately? / Have you seen Joe lately? (Grammatical)- (Jack C. Richards) 

Functions of speaking: 

Brown & Yule (1983a: 1-3: 1983 b: 11-16) talk about two functions of language, they are, 

transactional function – transferring or exchange of information function and interactional function 

– establishing/maintaining social relationships. Richards expands these to include three main 

functions of speaking, Talk as interaction, Talk as transaction and Talk as performance. 

Each of these is different in form and function and need different approaches of teaching says 

Richards. 

Talk as Interaction: 

This refers to conversation which meets the social function. “The focus is more on the speakers and 

how they wish to present themselves to each other than on the message. Such exchanges may be 

either casual or more formal depending on the situations.” Says Richards. He summarizes the main 

features of interaction as follows: 

 Has a primarily social function 

 Reflects role relationships 

 Reflects speaker’s identity 

 May be formal or casual 

 Uses conversational conventions 

 Reflects degrees of politeness 
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 Employs many generic words 

 Uses conversational register 

 Is jointly constructed 

This is very interactive and listeners respond constantly. Some examples are,  

 Chatting to fellow passengers, 

 Chatting to friends, teachers 

 Narrating an amusing incident, etc. 

Skills involved in this kind of talk are knowing: 

 Opening and closing conversations 

 Choosing topics 

 Making small talk 

 Joking 

 Turn-taking 

 Interrupting 

 Reacting to others 

 Recounting experiences etc.  

Talk as Transaction: 

Here the focus is on what is said- message, or done and not on the speaker. In this type of spoken 

language students and teachers usually focus on meaning or on talking their way to understanding. 

(Jones 1996: 14) Examples of talk as transaction are: 

 Group discussions, problem solving activities 

 Class activities like designing a poster 

 Discussing computer repairs with a technician 
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 Phone calls to get information 

 Asking for directions 

 Purchasing/shopping 

 Ordering food in a restaurant 

Burns (1998) says that in this type of interactions giving and receiving information, obtaining 

goods, services, is more important. Accuracy may not be a priority, as long as information is 

successfully communicated or understood. 

The main features of this type are: 

 Information focused 

 Focus is on message not speakers 

 Speakers employ communication strategies to be understood 

 May have frequent questions and repetitions 

 May have negotiation and digression 

 Linguistic accuracy is not very important 

Some skills involved in this type are: 

 Explaining a need or intention 

 Asking questions 

 Describing something 

 Asking for clarification 

 Confirming information 

 Justifying an opinion 

 Making suggestions 

 Clarifying understanding 

 Making comparisons 
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 Agreeing and disagreeing 

Talk as Performance: 

This refers to public talk which transfers information before an audience, such as presentations, 

public announcements and speeches. This tends to be more a monologue than a dialogue and has a 

set format and predictable structure. While meaning is important, there is more stress on form and 

accuracy. It is evaluated according to its effect on the listeners. Examples of talk as performance 

are: 

 Verbal reports 

 Debates 

 Speeches 

 Presentations 

 Lectures 

The main features of this type are; 

 Focus on both message and audience 

 Predictable form and sequencing 

 Importance of both form and accuracy 

 Language is more like written language 

 Often a monologue 

 

Some of the skills involved in this type are: 

 Proper format 

 Proper sequencing 
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 Maintaining audience attention 

 Using correct pronunciation and grammar 

 Creating an effect on the audience 

 Using apt vocabulary 

 Using an appropriate opening and closing 

How can these skills be taught in the classroom? 

Firstly the teacher has to determine which speaking skill to focus on in the class. To determine that 

the teacher has to know where the students need more practice and accordingly design strategies to 

provide opportunities for the learner to practice and acquire the skill. 

Students need to be given models first to practice and then be provided with authentic situations in 

which they can demonstrate what they have learned. Teaching talk as interaction is more difficult 

than the others, says Richards, as it involves complex and unspoken rules. Talk as transaction is 

easier to teach as lot of practice material is readily available in the market; they include role plays, 

group discussions, information-gap activities, exchanging experiences etc. such communicative 

tasks help students engage in strategies as comprehension checks, confirmation checks and 

clarification requests. These, over a period of time, modify the learner‟s language output and help 

him reach the target language. In such talks grammar does not play as important a role as form. 

Studies have shown (Higgs and Clifford, 1982:82) that learners do develop fluency but at the cost 

of accuracy. This is so because learners memorize the vocabulary and form needed to participate in 

such talks. But this problem can be addressed by giving inputs in certain linguistic forms to be used, 

and by repeated performance of the task. 

Teaching talk as performance requires an altogether different strategy as this involves giving 

models of speeches, project presentations, stories etc. with their linguistic and organizational 

features. 
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Evaluating speaking skills: 

Evaluation or assessment of speaking activities differs for different tasks. For talk as interaction we 

would look at spontaneity and correct expressions in the right context. For talk as transaction what 

needs more attention is fluency with, of course, some importance given to accuracy. For talk as 

performance, clarity of thought and expression, stress on key points, presentation skills, relevance 

of points to the topic given, fluency and accuracy and authenticity are evaluated. As different tasks 

demand different criteria for evaluation, tasks need to be prepared to meet the variety in demands 

and learners need different kinds and levels of preparation.  

Conclusion 

We find learners of all levels in our classrooms. Some have excellent speaking skills and mostly 

they are the ones with reading habit. Some have good to average speaking skills and this they have 

picked up from their peers, teachers, and family which consists of educated members and some who 

have absolutely no skill in speaking. They are the ones who remain tongue-tied and afraid to 

perform despite encouragement. They feel depressed and remain non performers even at interviews. 

Such learners need more attention. They need to be motivated, encouraged and coaxed to learn. 

They need to change their diffident attitude, should be progressive, seek help and be conscious 

learners. Learners‟ positive attitude plays an important role in the learning process and helps the 

teacher to teach effectively. 

The role of the teacher is pivotal to the whole process. The teacher has to: 

 Create a congenial atmosphere  

 Encourage learners to speak.  

 Provide a non threatening environment 

 Motivate 

 Provide opportunities to use the language 
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 Expose learners to authentic language situations 

 Give feedback and 

 Empower learners 

Dorit Sasson, an ESL teacher in New York City says “Improving speaking skills takes a lot of 

classroom practice, motivation to speak, and skill. The teacher has to build confidence in students” 

Thus the onus of developing the communicative competence of the learners rests on our shoulders. 

In spite of doing all the things necessary for the same in the classroom, we still can‟t make sure that 

all learners become competent speakers. Why? The reason is only our efforts as teachers of English 

are not enough and the learners themselves need to be self-motivated, approach the teachers for 

help, follow instructions and be active participants in the learning process.  

Another important fact to be noted is the attitude of the universities, especially technological 

universities, towards the teaching of English. They need to support syllabus amendments to meet 

the needs of the learners and what the industry requires from prospective employees. A dynamic 

syllabus which would integrate all the language skills to aid speaking skills, to a large extent, needs 

to be designed. Evaluation should focus more on speaking skills than on written skills. More marks 

should be awarded to practical application of knowledge than on memorizing and reproduction of 

answers to set questions. Teachers should be given more autonomy to design tasks and in the 

evaluation process. 
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